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indica^ that (1) ^ proiect was highly effective in teaching adul.s the technique^ of 
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presentation of meaningful we» organized materials contributed greatly to program 
effi^vl;^ss. (3) the brevity of t’^ courses did not permit some participants to 
practice and review ther findings, and (4) home instruction was the ^ 

course learnings. It was recommended that the courses be continued and expanded 
and that additional research be done. The document includes sample:, of phonc= 

materials . (ly) 
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PROJECT: 



READING TECHNIQUES FOR PARENTS 



1.00 DESCRIPTION 



Classes authorized through Parent Education Services of the Division of Adult 
Education were conducted for parents, teachers, volunteer workers, and other 
adults interested in teaching children how to read. TWelve teacher hours of 
instruction were divided into either six two-hour or four three-hour segments. 
Classes were held in elementary and junior high school auditoritims, and enroll- 
sients were limited only by the size of the meeting rooms. The courses were 
announced by the adult school through the regular communications media and in 
flyers distributed by all schools in the area where classes were held. 

The read ing method taught in the classes is called "Formula Phonics," a learn- 
ing-theory approach to teaching reading, described as an integrative word- 
attack system, taught in a manner and setting which allow for the reduction and 
eventual extinction of anxiety in the pupil through his making correct responses. 
In this method the teacher, parent, tutor, or volunteer, as an operant condi- 
tioner, "prograais" the word-attack system into the pupil, then uses the tech- 
niques of contingency management to reinforce the "programmed" elements. The 
method also employs games and spelling techniques as positive reinforcers. The 
system is used to teach reading initially or in any stage of remediation, second 
grade through adult. It requires no expensive equipment or materials — only 
a pencil, writing paper, and reading material — the level of which is not 
greatly important. In January, 1968, the course was modified to include siore 
learning theory in the introductory phase. 

2.00 OBJECTIVES 



To assess the effectiveness of the project in teaching adults the instructional 
techniques used in teaching reading 

To identify specific strengths and weaknesses of the project 

3.00 IMPIZMENTATION 

3.10 Duration of Project and Number of Schools 

This project began in 1965 and has continued through the 1967-1968 school year. 
TWenty-nine elesientary and seven junior high school sites have served separate 
project offerings. 

3*20 Students 

Students in the classes included teachers, parents, volunteer workers, and other 
Interested persons. T^ thousand six hundred eighty-eight persons enrolled in 
the classes. Residuary beneficiaries of the class were children aided in turn 
by the adults took the course. 

Tkbla A shows the composition of the classes. Students who took the course in 
March, 1968, at two school sites, are shown separately for comparison. Through- 
out the study, the participants who took the course before March, 1968 are 
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designated as "Group I," and the March, 1968 participants as "Group II.'' 
Group II has a higher percentage of volunteers. 



TABLE A 

CLASSIFICATION OF PARTICIPANTS* 



GROUP 



N Teacher 
No. % 



FREQUENCY 
Volunteer Parent 

No. 7. No. %_ 



Other 
No. X 



Group I 

Original Study 

Group Sample 130 8 6 

Group II 

Recent Study Group 87 9 10 



6 


5 


113 


87 


3 


2 


27 


31 


48 


56 


3 


3 



*Although classifications are not mutually exclusive, participants were asked 
to indicate a category. 



3.40 Activities 

The participants were taught by a combination of lectures, demonstrations, and 
class participation. No children were used in the demonstrations. Class mem- 
bers were issued a five-page mimeographed booklet entitled "Pals, Rules, Sounds, 
and the Formula," containing the elements to be "programmed" into the child. 

The book was used in recitation and homework in idiich the class was assigned 
the responsibilities of learning a body of knowledge and practicing skills. 

Participants studied diagnostic techniques, an integrative method of word-attack, 
and the development of language and the alphabet. 

They investigated vowel and consonant sounds, phonic units, and blends. They 
studied the "formula" for teaching word-attack, comprehension, and vocabulary. 

The students alr.o studied spelling as a reinforcement to reading, and partici- 
pated in word games and drills. 



4.00 EVALUATION 



4.00 Design 

Objectives of the project were evaluated according to ratings of administrators 
and class participants, expressed in response to a questionnaire mailed to prin- 
cipals of all schools where the classes were held, and to a randomly selected 
sample of the participants in the original study group (Group I). 

Questionnaires were given to all participants in the cosiparison group (Group II) , 
on the initiative of the program director, at the end of the course for mailing 
to the Office of Research and Development. 
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4.20 A ttainment of Oblectlvos 



4 21 To Assess the Effectiveness of the Project In Teaching Adults the Instruc- 
tional Technlqtiea Used In Teachlnft Readin g 

One hundred thirty-one class participants, sixty-t\/o percent of the original 
group sample queried, responded to the mailed questionnaire. Eighty-seven par- 
ticipants, fifty-seven percent of the comparison group, returned questionMires. 
Ninety-three percent of the principals in the original study group responded 
while one of the two principals of the comparison group replied. Table B shows 
how Groups I and II, as well as their principals, rated the effectiveness of the 
projects. Medians are uniformly high, providing a descriptive rating between 
"much value" and "very much value". Croup II ratings are higher than those of 

Group I. 



TABLE B 

RATING OF PROJECT EFFECTIVENESS BY PARTICIPANTS AND PRINCIPALS 



GROUP 


N 


Very Little 
or No Value 
1 


Little 

Value 

2 


Much 

Value 

3 


Very Much 
Value 
4 


MEDIAN 


Group I - Participants 


124 


8 


23 


51 


42 


3.1 


Group I - Principals 


14 


1 


3 


5 


10 


3.6 


Group II - Participants 


87 




3 


25 


59 


3.8 


Group II - Principals 


1 








1 


4.0 



Table C sunmiarizes all comments by participants and principals in support of 
their ratings of project effectiveness. The comments of the ninety-eight respon- 
dents and five principals in Group I were in the ratio of four positive to one 
negative; Group II comments were forty-eight positive to one negative. 

' « 

» 
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TABLE C 






CATEGORIES OF COMMENTS ON COURSE VALUE 



CATEGORY 


Group I 


FREQUENCY 
Groun II 


Principals.^ 


Positive: 

Adult attributed marked 
improvement in child's 
proficiency, marks, and 


20 






test scores to course 


6 


0 


Provided adult with techniques 


and skills to help child 

Inq[>ressiV6 class presentation 
("interesting, stimulating. 


19 


8 


0 


inspiring") 

Helpful in participant's 
personal development through 
acquisition of information 


13 


8 


1 


and reading skill 

Laudatory* comment 

without explanation 

("great, fantastic, terrific. 


10 


11 


0 


wonderful") 


9 


15 


3 


Helped adult understand 


child and his reading problems 
Negative: 


6 


0 


0 


Too difficult (complex) to 


transmit to children 


6 


1 


0 


Course added nothing new 


5 


0 


0 


Won' t work with older children 


4 


0 


0 


Method not needed since child 


could read 


4 


0 


0 


Deprecatory comment, with no 


explanation ("of little value ) 


2 


0 


1 






One hundred sixteen Group I persbns indicated that they would recommend the 
course to their friends and acquaintances; eight said they would not. 

Of Group II, all seventy-nine respondents to the Items said they would recommend 
the class. 

4,22 To Identify Specific Strengths and Weaknesses of the P roject 

Table D portrays the categories of comments on the strengths of the class. Class 
presentation was the strength most frequently cited by all groups. They indi- 
cated that the course was highly structured, practical, and taught with great 
skill. The second-greatest strength was the personality of the instructor. 
Participants and principals said that his enthusiasm was contagious, inspiring 
them to believe that they could help children. They noted that his use of humor 
relieved the tedium of three-hour sessions. The Formula Phonics methodology was 
the third-greatest strength in frequency of comment. Participants cited its 
consonance with accepted learning theory and its ease of application. Some 
participants attributed dramatic changes in children's achievement to use of the 

method* 



TABLE D 

CATEGORIES OF COMMENTS ON STRENGTHS OF CLASS 



COMMENT 


Groun I 


FREQUENCY* 
Group II 


Princlpala 


Clear, interesting presentation 
of well-organized, meaningful 
materials 


58 


29 


7 


Personality of teacher — 
"enthusiasm, humor..." 


29 


28 


3 


Psychological and educational 
validity of formula phonics method 


18 


21 


3 


Efficacy of method with children — 
Immediate positive results 


15 


6 


6 


Interest and participation 
of class members 


10 


7 


2 



*Frequency of comments, not participants 
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Table E Is a summary of comments on course weaknesses. Seventeen participants 
In Group I, fourteen In Group II, ar * three principals specified "no weaknesses" 
or "none" when asked to comment. The chief weakness, as seen by the participants, 
was the Inclusion of too much material In too short a time for class participa- 
tion and assimilation. Other weaknesses cited by a few respondents Included: 
uncomfortable facilities for long sessions; assertion that the method contributed 
nothing new; lack of sufficient printed materials; and the Impeding of the class 
by the Instructor's review and the participants' questions. Principals made two 
comments not made by any participant. Four elementary principals stated that 
the course should be taught by an elementary-orlented teacher. Three principals 
said that the classes were given poor publicity. 



lafiLE E 

\ 

CATEGORIES OF COMMENTS ON WEAKNESSES OF PROGRAM 



COMMENT 


Groun I 


FREQUENCY* 
Grouo II 


Prlnclnals 


Too much material In too short 
a time 


26 


19 


1 


Uncomfortable facilities for 
long sessions 


5 


0 


0 


Method Is overslmpllfleu — 
"too pat, too neat a package; 
nothing new" 


4 


0 


0 


Need more printed materials; 
method too complicated 


2 


6 


1 


Class slowed by review and 
questions 


2 


6 


0 



^Frequency of comments, not participants 



Table F summarizes the suggestions for Improvement. Most frequently mentioned 
was lengthening the course to allow more time for class participation, review, 
and follow-up. One hundred respondents — sixty. Group I; thlrty-slx. Group II; 
and four principals offered suggestions. 



6 




TABLE F 



SUGGESTIONS FOR IMPROVEMENT 



SUGGESTION 


Group I 


FREQUENCY 
GrouD II 


Frlnc Inals 


Add sessions for participation, 
review, and follow-up. 


14 


4 


1 


Provide more printed materials, 
text, syllabus, and game rules. 


6 


6 


0 


Practice more on sounds and 
rules in class. 


4 


8 


0 


Have demonstrations with 
children. 


3 


4 


0 



Thirty-three Group I and fourteen Group II respondents stated the equivalent of 
"fine as given; reach more people." Two principals suggested that the course 
should be taught by an elementary teacher. One principal recommended better 
publicity. Seven principals believed that the course should be offered once a 
year in their schools; three recommended once every other year; two specified 
once a semester; two said once every three years; and one said "never"« 

The use to which learnings were put are shown in Table G. Home teaching was 
the major use designated by both groups. The greater percentage of volunteers 
in Group II, however, appreciably raised the number of participants who reported 
classroom and volunteer teaching. 



TABLE G 

USE OF COURSE LEARNINGS BY PARTICIPANTS 



USE 


Group I 
Number 


FREQUENCY* 

Group II 
Percent Number 


Percent 


Home Instruction 


94 


74 


61 


54 


Classroom Teaching 


21 


16 


21 


18 


Volunteer Teaching 


11 


9 


30 


26 


Self-Improvement 


1 


1 


2 


2 



*Some participants reported multiple uses; hence numbers and percentages are of 
uses, not participants. 
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Sixty-five persons in Group X reported that attendance increased after the first 

class Sleeting; nineteen indicated that it had not* In Group II, seventy-nine 

believed that attendance had increased, and ei^t tliat it had not* Attendance 

data indicate that enrollment and attendance were sustained in ss>st of the schools. 

4.30 Outcomes 

- According to ratings by class participants and principals, the course was of a 
quality between "much value" and "very much value". 

- The siajor strength of the course was the clear, interesting presentation of 
well-organized, meaningful materials. 

- The instructor's personality was the second most-often cited strength. 

- The principal weakness cited was the -lack of time to assimilate and utilise 
learning during the conduct of the course. 

t . i 

- The sost frequent suggestions were to add sessions to the course to provide 
time for sK>re class participation, feedback, practice. of course learnings, . 
and follow-up. 

- The majority of participants indicated that they would recommend the oourse 
to their friends and acquaintances. 

- The majority of participants said that attendance was sustained. 

- In most areas of evaluation, the comparison group rated the project higher 
than did the original study-groig> sample. 

- The majority of participants utilized the learnings of the course in home 
instruction. 



5.00 COWCIJISIOHS 

- The project, as rated by participants and principals, was hi^ly effective in 
instructing adults in teaching techniques in reading. 

- The personality of the instructor was an important factor in the effectiveness 

of the course. .. . ... 

- The short duration of the course did not provide sufficient time for some 
participants to practice and review their learnings. 

- Home instruction is the major use of course learnings. 

6.00 RECCHtffiHDATIOWS 



The course should be continued, and expanded to serve more parents, teachers, 
and volunteers. 







7,00 ADDITIOMAL COHSIllERmaiiS 



Institute controlled experiaents to measure the effectiveness of the method hy 
testing children taught hy the method. These experiments should Include: 

1) comparison of Formula Phonics with other methods currently In use; 2) com- 
parison of classes taught hy different Formula Phonics Instructors to deteimlne 
how Important the teacher Is as a factor In the presentation; 3) Experimenta- 
tion with varying the length of the sessions and the course; 4) the use of 
children. In person and filmed sequences. In demonstration of the method; and 
5) the use of additional printed materials. 
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PALS, RULES, SOUNDS, AND THE FORMULA 



Edward 0. Vail, M. A. 



* « * 

'Heading is the putting of understood parts (words) into a contin- 
uouslygrowing and understood whole (phrases, sentences, para- 
graphs, and all else that may be written). " 

* * * 



^ All wm^^Ual amtajuud keJuUn U cop^HJus/iJtMA^ emd msut mot ht fupmoduud 
AM amy tom mUktmt tkt vtpmu mUUn pvanLuJum o f tht authoK. 

Huttfu/o t ik pmotuttd itndiA the totZouaJUig coptjiUghtkt 

tW § A htmdemtmtal AppJioaeh to a Unitom Sekoot-bUdt ftOMdimo Paoojuuh 
ms § fomuU Phonies 'w,, 

Los Angeles City Schools 
Office of the Superintendent 
Office of Urban Aftoirs 
School Volunteer and Tutorial Programs 

ERJC 






BAIS AND RULES USE IN READING AND SPELLING 



"PAlt” are coablnatlons of two, four or five letter# which add extra aounda to 

Rule# are used to tell you which aound a conaonant, a vowel, or 
a pal auat take* In this way, as many aa five letter# can be no more diffi- 
cult to read than a aingle letter. The ”pal»* ATION contain# five letter# and 
four aounda, yet you conaider it aa a aingle unit with a aingle aound. There 
ia no rule ^o learn or vowel to mark; you need only remember that the ”oal** 
ATION aaya A SHUN. 

You ahould know that: 



(1) Theae conaonanta have only one aound; 

(a) Exploding Sound# 

B ““ the firat aound you hear in BAD 
D — the firat aound you hear in DAD 
J — the firat aound you hear in JET 
K — the firat aound you hear in KIT 
P — the firat aound you hear in PAT 
T — the firat sound you hear in TAP 

(b) Friction Sounds 

F — the firat sound you hear in FAN 
S — the first aound you hear in SAT 
V — the first sound you hear in VAN 
Z — the first sound you hear in ZIP 

(c) Open Sounds 

H — the first sound you hear in HAT 
L — the first sound you hear in lAP 
R — the first sound you hear in RAT 

(d) Nose Sounds 

M — the first sound you hear in NAN 
N — the first sound you hear in NAP 

(e) Craav Sounds 



^ — the first sound you hear in QUICK 
X — the last sound you hear in FOK 



(2) These consonants have two sounds: 

k 

(a) C — always takes the K sound as in CAT, unless it is followed by 

8 s k 

E-I or Y, then it takes the S sound as in CITY; CIVIC* 

(b) G — may take the J sound only if fallowed by E-I or Y as in CEM. 

^ ® “ke. It* owi 



PATH AMD RULES USE IM READING AND SPELLING 
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(3) These letters ere some tines voifels end sometimes consonsnts. 

(a) w — If the first or second letter in s vord msfces the W sound (WIN, 

TWICE); snyplsce else in s word it is silent. 

(b) Y — If it is the first letter in s word, it makes the Y sound (Y$T)‘; 

if it is_the last letter in a word, it says E or I*s name. (HAPPY, 
SPRY) iOways tiy the R sound first. If Y occurs anywhere else in 
a word, it will an I sound O^YSTERY, DYNAMO). 



(4) The five vowels either say their own nasm or the soft sound. 



OWN NAME 
A — as in ABLE 
E — as in ME 
I — as in ICE 
0 — as in O^N 
U as in USE 

(5) These are the consonant "pols". 

PH — takes F's sound. 

TH -- has two sounds; learn only the 



SOFT SOUND 

A — as in AT 
u 

E — as in ED 

%J 

I -- as in IT 
u 

0 — as in ON 
U — as in UP 



first sound you hear in THIN. 



SH has the first sound you hear in SUP. 



CH — has three sounds. 

(a) Try the first sound you hear in CHAIR, first. (Latin) 

(b) Try the R sound you hear in SCHOOL, second. (Greek) 

(c) Try tbg SH sound you hear in CHICAGO, third. (French) 

(6) These are the vowel "psls". 

AU — takes O's soft sound. (AUT HOR) 

AW — takes O's soft sound. (/MFUL) 

EW — takes the last sound you hear in I@. 

01 — takes the second sound you hear in VOICE. 

00 — takes any one of these sounds. 

(a) Try the second sound you hear in BOOT, first. 

(b) Try the second sound you hear in BOOR, second. 

(c) Try O's own name as you hear in DOOR, last. 
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OU — tak«s the first sound you hesr In OQT. 

OW — takes one of two sounds. 

(e) Try the lest sound you hear in CCW. first. 

(h) Try the lest sound you hear in S HOW, second. 

IE — usually takes the nane of E (BKIjff); if not, it says I*s name (SCKNCE). 

(7) These are the two letter "pals" with an E: 

EF — takes F's own name, the first sound you hear in E^ORI. 

EL — takes L*s own name, the second sound you hear in IffiLP. 

EM — * takes M's own name, the second sound you hear in I£IpN. 

EN -- takes N's own name, the first sound you hear in E^. 

ES — takes S;s own name, the second sound you hear in UST. 

EX ““ takes X's own name, the first sound you hear in KTRA. 

(8) These are the R "pals": 

AR — takes R's own name, the first sound you hear in 
ER — takes R's sound. (The E is silent.) ffiR ) 

IR — takes R's sound. (The I is silent.) ) NOTICE: These three "pals" 

all say the same things 

lip — takes R's sound. (The U is silent.) CU^ ) 

OR takes the sound of the little word 

(9) These are the ING family "pals": 

AN6 — says everything you hear after B's sound in Biy^» 

£IIQ .. says everything you hear between R and TH sounds in ST^gglH. 

ING *- says everything you hear after W's sound in HIgG. 

ONG — says everything you hear after S's sound in SgNG. 

UNG — says everything you hear after L's sound in mgG. 

(10) These are the NX "pals": 

ANK ““ says everything you hear after B's sound in Bl^^. 

XHK — says everything you hear after S's sound in 
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(11) These are the combination "pals”: 

OUS — aaya the little word "US". FAMOUS 

lOUS — says E*a own name, plus the little word "US". SE RIOUS 

TION — says SHUN, everything you hear after the K sound in A CTION . 

SION -- says SHUN, everything you hear after the soft I sound in (MI SSION . 

ATION -- This is the longest "pal" in English. It says everything you hear 
after N's sound in NATION. 



RULES 

Here are four rules you should know: 

1. The letter K before the letter N is silent (](NIGRT). 

2. The letter 6 before the letter N is silent (^NOME). 

3. IGH RUUS: The I says its own name, and the G and H are silent (NINNT) . 

4. UGH RULE: 

a. Usually the U(9I is silent (T ANtf NT ) . 

b. In a few words, the UGH takes F's sound. 

f f f f f 

(RO^gt, T OUGH. C OUGH. EN OUGH. DRAUGHT) 

VONEL LANS 

1. There must be a vowel in every word, and in every syllable, but it 
doesn't have to sound out. 

2. We always assume a vowel is soft, unless we can prove otherwise. 

VOWEL RULES 

1. The Double Vowel Rule: (MEAT) 

"When two vowels go walking. 

The first one does the talking 

And when ■*t talks, it says its own name." 

2. The Silent E Rule: 

a. An E, if the last letter in a word, is silent (BITA). 

b. The E is usually there to mak«. the next vowel over say its own 

name (BITf) . 

3. A vowel says ^at it must (GOLD). 
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THE FORMULA 

Here is the Formule you use in word etteck. If you cennot figure out e word 
eny other wey, use the formule* 

FIRST: If there is s suffix, tske it off. 

SECOND: Find the "Pels" end msrk them. 



THIRD: 

FOURTH: 

FIFTH: 

SIXTH: 



Find end msrk eny letters which must chenge their sounds. 

Mark out any silent letters. 

Mark the remaining vowels with a straight line, or a rocker. 

Sound out the word, building each new sound on the sounds before. 
1. ACCELERAT e(^ Remove suffix (just the D). 



2. ACC E_L A T E(D^ 

k » ^ 

3. A«<U.0*T E<£, 

k s 

4. A C C EJ. EJR A T !<£, 



5. AC^EJilJRAT t(^ 



Underline "pals". 

Mark letters which change sounds. 
Mark out silent letters. 

Mark the rersaining vowels. 



VJ 

a. A 

b. A K 

c. A X S 

d. A K S L 

e. A K S L R 



f. A K S L R A 

vy - 

g. ARSLRAT 

\J — 

h. ARSLRAT ED 



SEVENTH: Decide if the word you sounded out makes sense in the sentence. 

IF YOU DON'T KNON WHAT THE WORD MEANS, YOU HAVE ONLY SAID IT, 
NOT READ IT! 




INTER OFFICE CORRESPONDENCE 
Los Angeles City Schools 



TO: 

FROM: 

SUBJECT: 



Principals of Schools Concerned 

Office of Research and Development 
By: Jack Reynolds, Consultant 

QUESTIONNAIRE — REAPING TECHNIQUES FOR PARENTS 



Date March 21, 1968 

0 



During » ® "Reading Techniques for Parents" 

class was conducted by Mr. Edward 0« (Ted) Vail at — 

School, under the auspices of the Adult Education Office. Your assis- 
tance In completing and forwarding responses to the questions below 
by April 15, 1968 will help to determine the value of the class and/or 
Its continuance without modification. 

Your recollection of the course offering may be aided by the following: 
It was a li-hour course, consisting of six two-hour sessions during 
1965-66, or four three-hour meetings, If held since September, 1966. 

The only written material distributed to participants was a five-page 
guideline (known as a "PAL" sheet) containing necessary substantive 
elements . 



QUESTIONNAIRE 

1. Did you personally attend the course? YES MO 

2. If yes, circle the total number of sessions 

attended. 123456 

3. Please estimate the course attendance (in percent) of each classi- 
fication listed: 

a. your teaching staff members 

b. your PTA members 7 * 

c. active school volunteers 7 » 

d. other community residents % 

Total: 100 7. 

4. How would you rate the value derived from the course? (circle) 

NONE MUCH 

12 3 4 



Principals of Schools Concerned 
Questionnaire -■ Reading Techniques for Parents 
March 21, 1968 -- Page Tvo 



5. Check use or uses to which learnings were put: 

a. classroom teaching YES NO^ 

b. home Instruction YES NO. 

c. volunteer teaching YES NO. 

d. other (Explain.) . . 

6. Did enrollment Increase after the first class 

meeting? YES NO 

7. How often should this course be offered in 

your scl^ool? 



8. What were the strengths of the class? 



9. Please identify course weaknesses. 



10. Please note suggestions for course Improvements. 



APPROVED BY ASSOCIATE SUPERINTENDENTS: 

ROBERT J. PURDY 

Division of Elementary Education 
ROBERT E. KELLY 

Division of Secondary Education 

WILLIAM J. JOHNSTON 
Division of Adult Education 

Fold along this line; staple, and return by school mall. 



RETURN TO: OFFICE OF RESEARCH AND DEVELOPMENT 

Administrative Offices, G-280 



BY: 



April 15, 1968 



INTER- OFFICE CORRESPONDENCE 
Los Angeles City Schools 

March 21, 1968 



TO: Class Participants 

FROM: Office of Research and Development 

SUBJECT: QUESTIONNAIRE — READING TECHNIQUES FOR PARENTS 



During , a "Reading Techniques for Parents" class was con- 
ducted by Mr. Edward 0. (Ted) Vail at ^ School under the 

auspices of the Adult Education Office. Your assistance In completing and forwarding 
responses to the questions below by April 15 . 1968 will help to determine the value 
of the class and/or Its continuance without modification. 

Your recollection of "the course offering may be aided by the following: It was a 

12-hour course consisting of six two-hour sessions during 1965-66, or four three- 
hour meetings. If held since September, 1966. The only written material distributed 
to participants was a five-page guideline (known as a "PAl" sheet) containing neces- 
sary substantive elements. 



QUESTIONNAIRE 



1. Which of the following would best describe you when you took the course? 

(Check one only.) Teache r V oluntee r P arent C ollege Tutor 

Other 

2. Circle total number of sessions you attended. 123456 



3. Of how much value was this course? (Circle.) 



Very Little Little Much 

or No Value Value Value 



Very Much 
Value 



(Please comnent.) ■ 

/ 



4. Check where course techniques were used. 



a. 


classroom teaching 


YES 


NO 


b. 


home Instruction 


YES 


NO. 


c. 


volunteer teaching 


YES 


NO 


d. 


other (Identify. Please comment.) 







ERIC 
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5. Did enrollment increase after the first class meeting? 

6. Would you reconnend the course to your friends or 
people you know? 

7. What were the strengths of the class? 



YES 


NO. 


YES 


NO. 



8. What were the weaknesses? 



9. Please note suggestions for course improvement or other comments you care to 
make. 



ERIC 

I im 

I 



Please Return To: 




OFFICE OF RESEARCH AND DEVELOPMENT 


450 North Grand Avenue 


G-280 


Los Angeles, California 


90012 



Stamped envelope enclosed 



